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ABSTRACT 

In the field of education, the challenges faced are closely linked to the quality of educational services and 

the public's perception of educational institutions. Reviews related to the implementation of National 

Education Standards and Education Quality Assurance can be used to assess the quality of these 

institutions, thereby helping shape a positive public perception. This research aims to analyze the 

achievements of the National Education Standards (Graduate Competency Standards, Content Standards, 

Process Standards, Assessment Standards, Lecturers and Educational Staff Standards, Facilities and 

Infrastructure Standards, Management Standards, and Financing Standards) and Education Quality 

Assurance in several Vocational High Schools in D.I. Yogyakarta. A descriptive quantitative approach 

was employed in this study, with research samples selected using a probability sampling method. Data 

were collected through questionnaires. Nine instruments were used: Graduate Competency Standards, 

Content Standards, Process Standards, Assessment Standards, Lecturers and Educational Staff Standards, 

Facilities and Infrastructure Standards, Management Standards, Financing Standards, and Education 

Quality Assurance. Data were analyzed using descriptive statistical tests and percentages to calculate the 

results. The findings indicate that the implementation of National Education Standards achieved a score 

of 81.87%, while Education Quality Assurance scored 80.05%. These results demonstrate that the 

implementation of National Education Standards and Education Quality Assurance in several schools in 

D.I. Yogyakarta has been successful, as reflected by the high percentage outcomes. 
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INTRODUCTION 

Education is a necessity essential for everyone. According to the Republic of 

Indonesia Government Regulation Number 4 of 2022 concerning Amendments to 

Government Regulation Number 57 of 2021, education should be implemented through a 

national education system aimed at achieving national education goals. This implementation 

involves enhancing self-potential by developing skills, as well as improving quality of life 

and societal values. For this reason, a national standard, such as the National Education 
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Standard (NES), is needed. If each educational unit can exceed the NES, it can be rated as 

excellent. 

Education plays a highly important role; however, its quality remains relatively low. This is 

reflected in the data from the Global Talent Competitiveness Index (GTCI) 2022, which 

shows that Indonesia ranked 82nd in the world in terms of education. On the other hand, 

according to data from UNESCO 2022, Indonesia’s education system ranked 5th among 

ASEAN countries. Furthermore, data from the World Population Review 2022 indicates that 

Indonesia ranked 130th out of 199 countries in terms of citizens' IQ. Additionally, in 2019, 

fewer than 50% of Vocational High Schools (SMK) in Indonesia were accredited with grade 

A. This indicates that many Vocational High Schools have not yet implemented the National 

Education Standards (NES) or optimal quality assurance. Since Vocational High Schools are 

intended to prepare skilled, competent, and independent individuals, this is a cause for 

concern. (Abdurrahman et al., 2022). 

Several vocational high schools accredited with an A have successfully implemented the 

NES and quality assurance systems. These include SMKN 1 Seyegan, SMK 2 Pengasih, 

SMK 3 Yogyakarta, SMK 2 Depok, SMK 2 Wonosari, and SMK 2 Klaten, all located in D.I. 

Yogyakarta. These schools have established strong connections with many companies, both 

domestic and foreign. Issues arising in the implementation of the NES and quality assurance 

systems in the education process are related to the content standards. The primary issue is 

the simultaneous implementation of two different curricula. Grade 10 uses the Kurikulum 

Merdeka, while Grades 11, 12, and 13 use Kurikulum 2013. This discrepancy causes at least 

half of the lecturers to encounter difficulties in preparing the learning components, as they 

are required to teach using different models (Coopmans & Rinnooy Kan, 2023).  

In the learning process, lecturers often use conventional teaching approaches, such as the 

teacher-centered method (Suartini, 2019), which has proven to be a significant issue in the 

teaching process. The high level of lecturer domination minimizes students’ freedom and 

independence in learning, leading to a decline in students’ abilities to independently adapt 

to their learning environment (Winarno et al., 2021). The lack of independence can induce 

passive behavior (Warju et al., 2020), and passive learning can halt students from generating 

innovative ideas (Ahmad et al., 2022). Additionally, some lecturers do not perform 

demonstrations during practical learning sessions, resulting in students having relatively 

minimal competencies that do not meet industry standards (Inderanata & Sukardi, 2023). 

This issue is exacerbated by lecturers' limited utilization of school facilities, such as 

computers. Currently, the use of digital tools in teaching practices, as well as digital 

competency in general, is still uneven among lecturers (Antonietti et al., 2022). For this 

reason, lecturers need to develop high competencies in technology (Indira et al., 2020). 
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Another issue is the suboptimal management of the class and learning process.  

One issue with the students is their lack of preparation, such as not bringing their books and 

stationery to lessons. Additionally, the students’ skills are still relatively underdeveloped 

when it comes to operating tools during practical learning. Students need to possess high 

cognitive skills, intrapersonal skills, and behaviors that demonstrate their competency in 

specific fields or positions (Holmes et al., 2021). These skills are also essential for daily life. 

Furthermore, these skills are necessary to assess how competent students are in both their 

learning and various specific fields (Choy & Yeung, 2022). The students’ skills depend on 

the urgency of their work life (Xing et al., 2023).  

The issue with the assessment standard is related to the lack of comprehensive assessments. 

This problem arose due to the unequal training for lecturers regarding the applicable 

assessment system, particularly in relation to the implementation of assessments under the 

Kurikulum Merdeka. Transparent and well-communicated assessment methods (López-

Hernández et al., 2023), can improve students' competencies (Ravi, 2023). Another issue 

concerns the facilities and infrastructure standards, where the utilization of tools is 

suboptimal. This problem is linked to inadequate air circulation in classrooms and the limited 

number of activities conducted in the library. It is hoped that the need for facilities and 

infrastructure will be addressed in accordance with the applicable minimum standards 

(Murtinugraha et al., 2021). School facilities and infrastructure can affect students' academic 

performance both directly and indirectly. Facilities such as study spaces, libraries, and 

seating are crucial to supporting the students' learning environment (Hanaysha et al., 2023). 

Accessibility to the necessary facilities for both lecturers and students can enhance the 

reputation of educational institutions (Singh & Jasial, 2021).  

The issue found in the management standard was that the school website was not up to date, 

which caused both school and external stakeholders difficulty in accessing the latest 

information. This issue in school management can negatively impact the quality of 

education. Improving education quality is an essential task that must be carried out by 

educational institutions in all countries. This improvement can be linked to knowledge 

management systems (Khoa & Huynh, 2023). Another issue related to financing standards 

is the lack of additional funding sources. Several schools have not received supplementary 

funding beyond the main source, the BOS Fund, which can lead to a decrease in the school's 

income (Ruff et al., 2023).  

Education quality assurance involves activities such as monitoring, evaluation, and review 

of the quality of education. The process of quality assurance needs to be fully implemented. 

Schools must be able to develop strategic steps in accordance with the capabilities of each 

educational unit. The explanation of quality assurance needs to be universal and consistently 



 

Copyright © 2024, author, e-ISSN 2477-2410, p-ISSN 0854-4735 
160 

 

Jurnal Pendidikan Teknologi dan Kejuruan, Vol.30 No.2, October 2024, pp. 157-172 

applied to improve education quality (Alfaro-Ponce et al., 2023). Education quality is 

supervised by the government and related institutions, which are responsible for developing 

and evaluating the effectiveness of schools (Aburizaizah, 2022). A good school must develop 

its internal human resources, supporting facilities, and the competencies of its lecturers 

(Rebia et al., 2023). 

An issue in education quality assurance relates to the disparity between students' 

competencies and their chosen majors. New students are admitted based on their report cards 

and a selection process through the Regional Education Standardization Assessment 

(ASPD). ASPD is an evaluation process conducted by the local government or educational 

institutions in the D.I. Yogyakarta area to assess students' achievements in both academic 

and non-academic fields. The measurement of students’ knowledge and skills is done 

through standardized assessments, which can then be used to gauge the quality of education 

at the school (Gladushyna & Strietholt, 2023).  

Based on the statements above, this research focuses on the achievement of the 

implementation of National Education Standards (NES) and Education Quality Assurance 

(EQA) in SMKN 1 Seyegan, SMK 2 Pengasih, SMK 3 Yogyakarta, SMK 2 Depok, SMK 2 

Wonosari, and SMK 2 Klaten. Discussions related to NES and EQA are relevant to several 

studies conducted previously. One such study is by Lailina (2020), which examines the 

implementation of an Internal Quality Assurance System in vocational schools as a 

fulfillment of National Education Standards and a predictor of school quality. Furthermore, 

this research aims to analyze the achievement of the implementation of NES and EQA.  

 

METHOD 

This research is quantitative-descriptive in nature, aiming to understand the 

percentage of achievement in the implementation of NES and EQA at SMKN 1 Seyegan, 

SMK 2 Pengasih, SMK 3 Yogyakarta, SMK 2 Depok, SMK 2 Wonosari, and SMK 2 Klaten. 

A quantitative approach is adopted, utilizing numerical data for gathering, interpretation, and 

analysis. The results of the data analysis will be linked to the phenomena observed in the 

field. 

The population for this research includes headmasters, heads of skill programs, lecturers, 

and approximately 300 students. The sample was selected using a probability sampling 

method combined with simple random sampling, where members of the population were 

randomly chosen without considering their strata, resulting in 180 samples. Data was 

gathered using questionnaires, a closed survey with a Likert scale ranging from 1 to 5, 

documentation, and interviews. The questionnaire was distributed to the headmasters, heads 

of skill programs, and lecturers, while students participated via Google Forms. 
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There are nine instruments in this research: graduate competency standards, content 

standards, process standards, assessment standards, lecturer and educational staff standards, 

facilities and infrastructure standards, management standards, financing standards, and 

education quality assurance. Each section should clearly define its contents. The instruments 

are distributed equally among all respondents. The details of the indicators for the National 

Education Standards instrument are provided in Table 1 below. 

 

Table 1. Indicators of National Education Standards (NES) 

Variable No. Statement Indicators 

Graduate 

Competencies 

Standards 

1 – 3 

4 – 5 

Students can achieve the expected academic targets 

Students can develop their full potential as members of society 

Content Standards 

6 – 10 

11 – 12 

Learning devices are in accordance with the provisions  

The implementation of the curriculum is in accordance with the 

provisions 

Process Standards 

13 – 16 Planning of the learning process is in accordance with the provisions 

17 – 22 Implementation of the learning process is carried out using learning 

methods 

23 – 27 Implementation of authentic supervision and assessment 

Assessment 

Standards 

28 Assessment aspects are in accordance with the competency domain 

29 Assessment techniques are objective and accountable 

30 – 31  Follow-up educational assessments 

32 – 33  Assessments are carried out according to the procedures 

Lecturers 

and 

Educational 

Staff 

Standards 

34 – 35  The number of lecturers and educational staff is adequate 

36   The qualification of lecturers and educational staff is adequate 

Facilities and 

Infrastructure 

Standards 

37 – 40  The school's capacity is adequate 

41 – 44  The school has complete and proper learning facilities and 

infrastructure  

45  The school has complete and proper supporting facilities and 

infrastructure 

Management 

Standards 

46  The school carries out management planning 

47 – 52  The management program is implemented in accordance with the 

provisions 

53 – 54  The school provides types of student services 

55  The school manages and supervises the facilities and infrastructure 

56 – 57  The school manages a management information system 

Financing 

Standards  

58 – 60  The school provides cross-subsidized services 

61 The school's operational expenses are in accordance with provisions 

62 The school manages funds well 

 

Meanwhile, Table 2 are the details of indicators for education quality assurance. 

 

Table 2. Indicators of Education Quality Assurance (EQA) 

Variable No. Statement  Indicators  

Quality of 

Graduate 

Competencies 

1 – 3  Students can achieve the expected academic targets 

4 – 5  Students can develop their full potential as members of society 

Quality of 

Content 

6 – 8  The curriculum is appropriate and relevant 

9 – 10  The school provides for the personal development needs of students 

Quality of 

Process 

11 – 12  The syllabus is appropriate or relevant to the standards 

13 – 14  RPP is designed to achieve effective learning and in accordance with 

the student's needs 

15 – 16  Learning resources can be obtained easily and used appropriately 

17 – 18  Learning is carried out using methods that are interactive, inspiring, 
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Variable No. Statement  Indicators  

fun, creative, challenging, and motivating for students 

19 – 20  Supervision and evaluation of the learning process is carried out 

regularly and continuously 

Quality of 

Assessment 

21 – 22 The assessment system is designed to assess students in both academic 

and non-academic fields 

23 – 24  Assessment impacts the learning process 

25 – 26 Parents of students are involved in the child's learning process 

Quality of 

Lecturers and 

Educational 

Staff 

27 – 28  The number of lecturers and educational staff is adequate 

29   The qualification of lecturers and educational staff is adequate 

30  The competency of lecturers and educational staff is adequate 

Quality of 

Facilities and 

Infrastructure 

31 – 36   The school’s facilities are adequate 

37 – 43  The school is in good condition 

Quality of 

Management 

44 – 45  The school management performance is based on teamwork and strong 

partnerships with a clear vision and mission that is known by all parties 

46 – 47  The school's work plan includes clear objectives for a well-socialized 

continuous improvement and improvement program 

48 – 49  School development plans or schoolwork plans have an impact on 

improving learning outcomes 

50  Data collection and funding are reliable and valid 

51  Provide support and professional development opportunities for 

educators and education staff 

52  The community and society take part in school life 

Quality of 

Funding 

53 – 55  The school plans finances according to standards 

56 – 57  The school’s efforts to obtain additional financial support 

58 – 59  The school guarantees equality of access 

 

The instruments for the nine NES and EQA are derived from the Quality Indicators in Quality 

Assurance of Primary and Secondary Education by the Indonesian Ministry of Education and 

Culture (2017) and the Instrument for Mapping the Quality of Primary and Secondary Education 

at the Vocational Level by the Ministry of Education and Culture (2019). These instruments must 

be validated and deemed reliable to ensure their suitability for testing. The validity tests are 

conducted through logical validity, assessed by expert judgment from a college lecturer 

specializing in the field, as well as empirical validity using the SPSS V25.0 application through 

Pearson’s correlation analysis. The reliability test employs the Cronbach’s Alpha method, also 

utilizing the SPSS V25.0 application. Data analysis can proceed once all instruments are 

confirmed to be valid and reliable. 

The data collected are then analyzed using the SPSS V25.0 application. The analysis involves 

descriptive data testing, presenting results in numerical form through tables, percentages, 

frequency distributions, and diagrams. Next, the score percentages are calculated, followed by 

classification and interpretation. The score calculation in this research uses a scale ranging from 

one to five for the responses. 

 
RESULTS AND DISCUSSION 

After collecting the data using the designated data-gathering technique, the next step 

is to analyze the data using descriptive statistical tests. This analysis will provide the 

minimum score, maximum score, average, and standard deviation, which will be calculated 
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using SPSS version 25.0. Table 3 presents the results of the descriptive statistical analysis 

for each research variable, while Table 4 displays the results for each quality assurance 

variable. 

Table 3. Result of Descriptive Variable Statistic Analysis National Education Standards (NES) 

Descriptive Statistics 

 Minimum Maximum Mean Std. Deviation 

Graduate Competencies Standards 12 25 19,59 2,899 

Content Standards 18 35 28,96 3,694 

Process Standards 41 75 61,41 7,939 

Assessment Standards 18 30 25,65 2,929 

Lecturers and Educational Staff Standards 7 15 11,81 1,880 

Facilities and Infrastructure Standards 25 44 35,64 4,765 

Management Standards 36 60 51,30 6,466 

Financing Standards 15 25 20,69 2,577 

 

Table 4. Result of Descriptive Variable Statistic Analysis Education Quality Assurance (EQA) 

Descriptive Statistics 

  Minimum  Maximum  Mean  Std. Deviation  

  Quality of Graduate Competencies 12  25  19,55  2,907  

  Quality of Content  15  25  20,35  2,729  

  Quality of Process  30  50  40,23  5,086  

  Quality of Assessment  17  30  24,13  3,234  

  Quality of Lecturers and Educational Staff  7  15  11,77  1,882  

  Quality of Facilities and Infrastructure  38  68  52,22  6,435  

  Quality of Management  26  45  36,01  4,497  

  Quality of Financing  20  35  28,36  3,512  

 

Based on the result, the data then continued to proceed by calculating the percentage of data 

for each variable that contains the number of scores obtained, the maximum number of 

scores, the percentage of data scores, and the overall average percentage. Table 5 is 

percentage of data variable national education standards and table 6 is percentage of data 

variable education quality assurance. 

Table 5. Percentage of Data Variable National Education Standards (NES) 

Data Percentage 

Instrument Total Score 
Max. 

Total Score 

Data Score 

Percentage (%) 

Average 

(%) 

Graduate Competencies Standards 3.173  4.050  78,65  

    81,87 

Content Standards  4.691  5.670  83,10  

Process Standards 9.948  12.150  82,01  

Assessment Standards 2.078  2.430  85,74  

Lecturers and Educational Staff Standards 1.913  2.430  78,33  

Facilities and Infrastructure Standards 2.887  3.645  78,85  

Management Standards 4.155  4.860  85,49  

Financing Standards 1.676  2.025  82,77  
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Figure 1. Percentage of Data Variable National Education Standards (NES) 

 

The achievement of the implementation of NES at SMK D.I. Yogyakarta is illustrated in Figure 1, 

which presents the percentage of variable data. Based on the data, the overall percentage achieved 

was 81.87%, with the highest implementation achievement found in the assessment standards, which 

recorded a percentage of 85.74%. This is supported by data from the headmaster, heads of skill 

programs, and students. The results indicate that the highest level of implementation is in the 

assessment implementation indicators, including evaluations of student learning outcomes, which 

have been carried out in accordance with the scope of assessment, encompassing knowledge, attitudes, 

and skills competencies. 

Conversely, the lowest level of achievement pertains to the implementation of the Lecturers and 

Educational Staff Standards, with a percentage of 78.33%. This is supported by data from school 

principals, heads of skill programs, educators, and students. The data indicates that the lower level of 

implementation is due to the inadequate qualifications of lecturers and educational staff. 

 

Percentage of Education Quality Assurance Data 

Instrument  Total Score  Max. Total 
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Percentage (%) 
Average 

(%) 
  Quality of Graduate Competencies 3.167  4.050  78,20  

  80,05  

  Quality of Content  3.296  4.050  81,38  
  Quality of Process  6.517  8.100  80,46  
  Quality of Assessment  3.909  4.860  80,43  
  Quality of Lecturers and Educational Staff  1.907  2.430  78,48  
  Quality of Facilities and Infrastructure  8.460  10.530  80,34  
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Figure 2. Percentage of Data Variable Education Quality Assurance (EQA) 

 

The achievement of implementing the EQA at SMK D.I. Yogyakarta can be seen in Figure 2, 

which shows the percentage data for each variable. Based on this data, the overall percentage 

achieved was 80.05%, with the highest achievement in the quality of content, reflecting a 

percentage of 81.38%. This finding is supported by data collected from the headmaster, heads of 
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curriculum suitability and relevance. 

In contrast, the lowest achievement in implementation is found in the quality of graduate 

competency, with a percentage of 78.20%. This conclusion is supported by data obtained from 
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achievement is related to students not meeting the expected academic targets. 
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implementation includes self-development activities and guidance services provided at school 

for students. 

In terms of the standard process, learning planning—which encompasses the syllabus and the 

Learning Implementation Plan (RPP)—is prepared comprehensively and systematically. This 

planning includes teaching materials to support learning, achievement parameters, appropriate 

learning strategies and models, as well as assessments suitable for the learning process. 

The implementation of assessment standards involves several types of assessments: assessments 

for each meeting, mid-semester assessments, and final semester assessments. Assessments at 

each meeting may include assignments and tests (both written and verbal) to gauge students' 

abilities. Mid-semester assessments consist of a written test conducted simultaneously. At the 

end of the semester, both written and practical tests are administered simultaneously across all 

schools. These assessments are conducted continuously to monitor the learning process, evaluate 

competency achievement, and compile progress reports on learning outcomes. 

The standards for lecturers and educational staff define the minimum qualifications required for 

educators. These requirements underscore the critical role of educators in the teaching and 

learning process. Lecturers must meet specific minimum qualifications, while educational staff 

must also possess relevant qualifications aligned with their respective fields and expertise, as 

demonstrated through appropriate diplomas or certificates. 

In terms of facilities and infrastructure, one aspect that can be evaluated in vocational schools in 

DI Yogyakarta is the availability of learning resources. Key components include classroom 

amenities such as blackboards, tables, chairs, and adequate lighting and ventilation. Additionally, 

practice rooms are essential for students in vocational high schools. It is important to consider 

the location of these practice rooms, as many activities can generate noise. Therefore, practice 

rooms should be situated away from classrooms. However, some vocational schools have not 

fully implemented this guideline due to limited space, resulting in some practice rooms being 

located close to classrooms. 

The implementation of management standards in several vocational schools in DI Yogyakarta 

aligns with established guidelines. This is evident from the updated information available on the 

schools' websites or pages, which facilitates access for students, staff, and the public. 

Furthermore, many vocational schools have adopted management programs that adhere to 

regulations. This includes schools effectively implementing their vision and mission, and 

establishing clear directions and policies for their operations. 

The implementation of financing standards in various vocational schools in DI Yogyakarta has 

been carried out effectively. Schools have managed to secure sufficient funds for their budgetary 

needs, which helps minimize financial constraints when organizing activities. This fund 

management ensures that the availability of resources aligns with the budget required for events. 
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Schools maintain operational expenses in line with regulations and implement cross-subsidy 

services to support less fortunate students. This approach involves adjusting school fees based on 

the economic capabilities of students' families. 

Education Quality Assurance (EQA) 

The implementation of Education Quality Assurance in several vocational schools in DI 

Yogyakarta has been carried out optimally. This can be seen from the output and quality of 

graduates, the educational process, the school environment, the quality of human resources at the 

school, and the services provided. The output or quality of graduates is often used as a benchmark 

for the public image of an educational institution. A well-regarded educational unit typically 

produces quality graduates. Quality graduates are characterized by their competence, alignment 

with the needs of the business and industrial sectors, and their ability to compete in the job 

market. The quality of graduates can also be assessed through the educational process, which 

includes the curriculum used and how educators implement learning. If both the quality of 

graduates and the educational process are strong, the school’s accreditation can be considered 

superior, leading to a positive public perception of the institution. 

Superior accreditation of an educational unit is closely tied to the quality of its human resources, 

which include educators, education staff, and students. Educators, as the frontline representatives 

in an educational unit, are responsible for imparting knowledge to the students they support. 

Therefore, competent educators who are well-suited to their fields are essential. The competence 

of educators can be enhanced through the development of human resources within schools. This 

development should target not only educators but also education staff and students. Development 

efforts can include training sessions, workshops, and industrial visits. Through these initiatives, 

educators, education staff, and students are expected to improve their skills and potential. 

Consequently, the quality of graduates is often used as an indicator of the educational output 

achieved by each educational unit, based on the effective optimization of all resources managed 

by the school. 

All educational units need to pay more attention to the implementation of quality assurance, 

particularly regarding the quality of graduates, to achieve superior accreditation. This focus is 

closely linked to the educational processes carried out during learning at school. These processes 

consist of several components: the application of effective learning strategies, innovative learning 

models, the use of the environment as a source of learning, and creative, engaging teaching 

methods. These components should align with the applicable curriculum and learning 

implementation plan. 

Moreover, these components must be coordinated and implemented optimally to produce quality 

learning outcomes. They should also be tailored to students’ needs, reducing the likelihood of 

students not fully understanding the material and maximizing their learning potential. To enhance 
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the implementation of educational quality assurance, each educational unit needs to improve the 

quality of its services. This improvement is essential for meeting the needs and expectations of 

the community regarding educational provisions. Enhancing service quality can take various 

forms, including improving physical aspects such as the quality and completeness of primary and 

supporting facilities and infrastructure essential for a smooth learning process. 

In addition to evaluating the services provided by educational staff, the quality of educational 

services can also be assessed based on the facilities available at the school. Adequate educational 

facilities and infrastructure can indirectly support the quality of student learning and the overall 

quality of graduates. 

Lastly, one area that can be maximized in implementing education quality assurance is the school 

environment. A comfortable school environment can significantly support learning. The location 

and environment of a school are also grounded in legislation, highlighting the importance of the 

school environment in education. Educational institutions must meet certain minimum 

requirements to ensure a good school environment. Several schools in DI Yogyakarta have 

fulfilled these requirements, such as having green open spaces like parks within the school 

grounds. These parks not only help maintain environmental freshness but can also serve as resting 

places for students. A comfortable space can enhance students' ability to focus, promoting a 

conducive learning atmosphere. 

 

CONCLUSION 

Based on the research results, it was found that the implementation of standards and 

quality assurance in education has been achieved in several schools in DI Yogyakarta, with 

respondents including school principals, educators, and students. This achievement is reflected 

in the National Education Standards (NES), which stands at 81.87%. The breakdown of this 

percentage is as follows: (1) Graduate Competencies Standards: 78.65%; (2) Content Standards: 

83.10%; (3) Process Standards: 82.01%; (4) Assessment Standards: 85.74%; (5) Lecturers and 

Educational Staff Standards: 78.33%; (6) Facilities and Infrastructure Standards: 78.85%; (7) 

Management Standards: 85.49%; and (8) Financing Standards: 82.77%. 

The achievement of graduate competencies is evaluated based on two factors: the attainment of 

academic targets set by students and the development of their full potential as members of society. 

The implementation of content standards is assessed through two criteria: the use of appropriate 

learning tools and adherence to established procedures during implementation. The evaluation of 

process standards considers three aspects: the alignment of learning process planning with 

applicable regulations, the use of suitable learning methods during instruction, and the execution 

of authentic supervision and assessment. Finally, the achievement of assessment standards is 

analyzed through three components: the relevance of assessment aspects to the competency 
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domains, the use of objective and accountable assessment techniques, and adherence to 

established procedures in follow-up educational assessments. 

The achievement of the implementation of lecturer and educational staff standards is assessed 

through the provision of an adequate number of educators and education personnel, as well as 

their qualifications. The success of facility and infrastructure implementation is evaluated based 

on two factors: the adequacy of school facilities and the maintenance of school conditions. The 

effectiveness of management standards is determined by the school’s execution of management 

planning, adherence to management program provisions, the availability of various student 

services, and oversight of infrastructure. 

The achievement of financing standards is measured by the school’s provision of cross-subsidy 

services, compliance of operational expenses with established guidelines, and effective fund 

management. Overall implementation can be reviewed through the Education Quality Assurance 

(EQA), which yielded a result of 80.05%. This includes the following components: (1) Quality 

of Graduate Competencies: 78.20%; (2) Quality of Content: 81.38%; (3) Quality of Process: 

80.46%; (4) Quality of Assessment: 80.43%; (5) Quality of Lecturers and Educational Staff: 

78.48%; (6) Quality of Facilities and Infrastructure: 80.34%; (7) Quality of Management: 

80.03%; and (8) Quality of Financing: 81.04%. These results place the institution in the "very 

suitable" category. 

In practice, education quality assurance serves as a reference for determining the quality of an 

educational unit, encompassing the quality of educational services, the learning process, and 

graduate outcomes. A quality educational unit is awarded accreditation classified as superior, 

which positively influences public perception of the school. Several schools in DI Yogyakarta 

have achieved superior accreditation, demonstrating their ability to meet community needs and 

expectations, thereby indicating the provision of high-quality services. 

 

REFERENCES  

 

Abdurrahman, I. S., Mahmudah, F. N., Santosa, A. B., Paryono, P., Saryadi, S., & Cahyono, S. M. (2022). 

Collaborative online learning: implementation of vocational alignment in accordance with industry’s 

needs. Jurnal Pendidikan Teknologi Dan Kejuruan, 29(1), 23–33. 

https://doi.org/10.21831/jptk.v29i1.53082  

 

Aburizaizah, S. J. (2022). The role of quality assurance in Saudi higher education institutions. International 

Journal of Educational Research Open, 3. https://doi.org/10.1016/j.ijedro.2022.100127  

 

Ahmad, N. A., Rasul, M. S., Othman, N., & Jalaludin, N. A. (2022). Generating Entrepreneurial Ideas for 

Business Development. Sustainability (Switzerland), 14(9). https://doi.org/10.3390/su14094905  

 

Alfaro-Ponce, B., Alfaro-Ponce, M., Muñoz-Ibáñez, C. A., Durán-González, R. E., Sanabria-Zepeda, J. C., 

& González-Gómez, Z. L. (2023). Education in Mexico and technological public policy for 

https://doi.org/10.21831/jptk.v29i1.53082
https://doi.org/10.1016/j.ijedro.2022.100127
https://doi.org/10.3390/su14094905


 

Copyright © 2024, author, e-ISSN 2477-2410, p-ISSN 0854-4735 
170 

 

Jurnal Pendidikan Teknologi dan Kejuruan, Vol.30 No.2, October 2024, pp. 157-172 

developing complex thinking in the digital era: A model for technology management. Journal of 

Innovation and Knowledge, 8(4). https://doi.org/10.1016/j.jik.2023.100439  

 

Antonietti, C., Cattaneo, A., & Amenduni, F. (2022). Can teachers’ digital competence influence technology 

acceptance in vocational education? Computers in Human Behavior, 132. 

https://doi.org/10.1016/j.chb.2022.107266  

 

Choy, M. W., & Yeung, A. S. (2022). Cognitive and affective academic self-concepts: Which predicts 

vocational education students’ career choice? International Journal of Educational Research Open, 

3. https://doi.org/10.1016/j.ijedro.2022.100123  

 

Coopmans, M., & Rinnooy Kan, W. F. (2023). Facilitating citizenship-related classroom discussion: 

Teaching strategies in pre-vocational education that allow for variation in familiarity with discussion. 

Teaching and Teacher Education, 133. https://doi.org/10.1016/j.tate.2023.104268  

 

Gladushyna, O., & Strietholt, R. (2023). Measuring education: Do we need a plethora of assessment studies 

or just a single score? International Journal of Educational Research Open, 5, 100281. 

https://doi.org/10.1016/j.ijedro.2023.100281  

 

Hanaysha, J. R., Shriedeh, F. B., & In’airat, M. (2023). Impact of classroom environment, teacher 

competency, information and communication technology resources, and university facilities on 

student engagement and academic performance. International Journal of Information Management 

Data Insights, 3(2). https://doi.org/10.1016/j.jjimei.2023.100188  

 

Hardiantoro, A. (2022, October 01). IQ rata-rata orang Indonesia peringkat 130 dunia, bagaimana 

sebenarnya kondisi pendidikan di Indonesia? [Web page]. Retrieved from: 

https://www.kompas.com/   

 

Holmes, A. G. D., Tuin, M. P., & Turner, S. L. (2021). Competence and competency in higher education, 

simple terms yet with complex meanings: Theoretical and practical issues for university teachers and 

assessors implementing Competency-Based Education (CBE). In Educational Process: 

International Journal (Vol. 10, Issue 3, pp. 39–52). Universitepark. 

https://doi.org/10.22521/EDUPIJ.2021.103.3  

 

Inderanata, R. N., & Sukardi, T. (2023). Investigation study of integrated vocational guidance on work 

readiness of mechanical engineering vocational school students. Heliyon, 9(2). 

https://doi.org/10.1016/j.heliyon.2023.e13333  

 

Indira, E. W. M., Hermanto, A., & Pramono, S. E. (2020). Improvement of Teacher Competence in the 

Industrial Revolution Era 4.0. https://doi.org/10.2991/assehr.k.200620.068     

 

Kemdikbud. (2017). Indikator Mutu dalam Penjaminan Mutu Pendidikan Dasar dan Menengah.   

 

Kemdikbud. (2019). Perangkat Instrumen Pemetaan Mutu Pendidikan Dasar dan Menengah Tingkat 

Sekolah Menengah Kejuruan. Jakarta Pusat: PMP Dikdasmen.  

 

Khoa, B. T., & Huynh, T. T. (2023). The effectiveness of knowledge management systems in motivation 

and satisfaction in higher education Institutions: Data from Vietnam. Data in Brief, 49. 

https://doi.org/10.17632/tpgsnk4928.3  

 

https://doi.org/10.1016/j.jik.2023.100439
https://doi.org/10.1016/j.chb.2022.107266
https://doi.org/10.1016/j.ijedro.2022.100123
https://doi.org/10.1016/j.tate.2023.104268
https://doi.org/10.1016/j.ijedro.2023.100281
https://doi.org/10.1016/j.jjimei.2023.100188
https://www.kompas.com/
https://doi.org/10.22521/EDUPIJ.2021.103.3
https://doi.org/10.1016/j.heliyon.2023.e13333
https://doi.org/10.2991/assehr.k.200620.068
https://doi.org/10.17632/tpgsnk4928.3


 

Copyright © 2024, author, e-ISSN 2477-2410, p-ISSN 0854-4735 
171 

 

Jurnal Pendidikan Teknologi dan Kejuruan, Vol.30 No.2, October 2024, pp. 157-172 

López-Hernández, A., Buckingham, L. R., & Strotmann, B. (2023). Enhancing learning-oriented 

assessment through co-teaching in higher education. Studies in Educational Evaluation, 79. 

https://doi.org/10.1016/j.stueduc.2023.101307  

 

McGrath, S., & Yamada, S. (2023). Skills for development and vocational education and training: Current 

and emergent trends. International Journal of Educational Development, 102. 

https://doi.org/10.1016/j.ijedudev.2023.102853  

 

Murtinugraha, R. E., Ramadhan, M. A., & Andarista, P. L. (2021). Kesesuaian Standar Sarana Prasarana 

SMK Kompetensi Keahlian Desain Pemodelan dan Informasi Bangunan (Studi pada SMKN 56 

Jakarta dan SMKN 35 Jakarta). JPTS. 3(1). https://doi.org/10.21831/jpts.v3i1.41881 

 

Presiden Republik Indonesia. (2022). Peraturan Pemerintah (PP) Nomor 4 Tahun 2022, tentang Perubahan 

atas Peraturan Pemerintah Nomor 57 Tahun 2021 tentang Standar Nasional Pendidikan.   

 

Pusat Penelitian Kebijakan Pendidikan & Kebudayaan. (2017). Pemenuhan Standar Nasional Pendidikan 

sebagai Prediktor Mutu Sekolah. Jakarta: Pusat Penelitian Kebijakan Pendidikan & Kebudayaan, 

Balitbang, Kemendikbud.  

 

Rahmawanto, I., & Rigianti, H. A. (2023). Pengaruh Motivasi Belajar dalam Menghadapi Asesmen 

Standarisasi Pendidikan Daerah (ASPD). Didaktik: Jurnal Ilmiah PGSD FKIP Universitas Mandiri, 

9(3), 1291–1301. https://doi.org/10.36989/didaktik.v9i3.1471   

 

Ravi, M. (2023). Evolving trends in student assessment in chemical engineering education. Education for 

Chemical Engineers, 45, 151–160. https://doi.org/10.1016/j.ece.2023.09.003  

 

Rebia, P. S., Suharno, Tamrin, A. G., & Akhyar, M. (2023). Evaluation of Product-Based Education 

Training Class at Vocational High School using the CIPP Model. Journal of Curriculum and 

Teaching, 12(3), 135–146. https://doi.org/10.5430/jct.v12n3p135  

 

Riso, N. (2019, December 18). Jumlah sekolah yang terakreditasi di tahun 2019 meningkat. [Web page]. 

Retrieved from: https://kumparan.com/kumparannews   

 

Ruff, C., Matheu, A., Ruiz, M., Juica, P., & Gómez Marcos, M. T. (2023). Cost-free education as a new 

variable of mixed financing policies in Chilean higher education and its impact on student trajectory 

and social mobility. Heliyon, 9(7). https://doi.org/10.1016/j.heliyon.2023.e17415  

 

Suartini, T. (2019). Influence Application of Learning Model on Vocational Education Based on Quality 

Issurance. SAGE Open, 9(2). https://doi.org/10.1177/2158244019851552  

 

Singh, S. & Jasial, S., S. (2021). Moderating effect of perceived trust on service quality student satisfaction 

relationship: Evidence from Indian higher management education institutions. Journal of Personnel 

Evaluation in Education, 20(3), 165-184. https://doi.org/10.1080/08841241.2020.1825029   

 

Unknown. (2022, September 6). Peringkat pendidikan Indonesia di dunia menurut UNESCO 2022. [Web 

page]. Retrieved from: https://ujiansekolah.org/     

 

Warju, W., Ariyanto, S. R., Soeryanto, S., Hidayatullah, R. S., & Nurtanto, M. (2020). Practical Learning 

Innovation: Real Condition Video-Based Direct Instruction Model in Vocational Education. Journal 

of Educational Science and Technology (EST), 79–91. https://doi.org/10.26858/est.v6i1.12665  

 

https://doi.org/10.1016/j.stueduc.2023.101307
https://doi.org/10.1016/j.ijedudev.2023.102853
https://doi.org/10.21831/jpts.v3i1.41881
https://doi.org/10.36989/didaktik.v9i3.1471
https://doi.org/10.1016/j.ece.2023.09.003
https://doi.org/10.5430/jct.v12n3p135
https://kumparan.com/kumparannews
https://doi.org/10.1016/j.heliyon.2023.e17415
https://doi.org/10.1177/2158244019851552
https://doi.org/10.1080/08841241.2020.1825029
https://ujiansekolah.org/
https://doi.org/10.26858/est.v6i1.12665


 

Copyright © 2024, author, e-ISSN 2477-2410, p-ISSN 0854-4735 
172 

 

Jurnal Pendidikan Teknologi dan Kejuruan, Vol.30 No.2, October 2024, pp. 157-172 

Winarno, S., Andono, P. N., Muthu, K. S., & Ling, L. S. (2021). The effectiveness of mDPBL as a 

multimedia-based learning approach. Cypriot Journal of Educational Sciences, 16(6), 2946–2955. 

https://doi.org/10.18844/cjes.v16i6.6479  

 

Xing, C., Sun, Y., & Luo, C. (2023). Opportunity of higher education and the choice of high schools. 

China Economic Quarterly International, 3(2), 119–131. 

https://doi.org/10.1016/j.ceqi.2023.05.004  

https://doi.org/10.18844/cjes.v16i6.6479
https://doi.org/10.1016/j.ceqi.2023.05.004

